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and advocate for improved funding in substituting the 
imposed Side by Sides which fall short in facilitating the 
Treaty promise of sustainable and equitable funding.    

ASSOCIATE EDUCATION DIRECTOR 
My name is Rosalie Tsannie-Burseth; I have worked with 
PAGC Education for 10 years. In the short ten years in 
this department, I have gained so much knowledge at 
a Tribal Council perspective. Our consultants travel to 
off er educational supports in the required areas of study. 
We strive to help our First Nations communities to give 
students positive educational outcomes and prepare 
them for their future endeavors. I learned a lot of Cree/
Dakota/Dene and cultural knowledge shared by the elders 
of the Athabasca Sector (Black Lake, Fond du Lac and 
Hatchet Lake), the Eastern Sector (Cumberland House, 
Red Earth and Shoal Lake), Southern Sector (Sturgeon 
Lake, Wahpeton, and James Smith) and the Woodland 
Sector (LLRIB and PBCN). I marvel at the strength of their 
language and cultural authenticity. 

I am a believer in using our linguistic and cultural inheritance 
to build educational models that is relevant to Cree/
Dakota/Dene. In times of social challenges induced by 
Residential Schools, 60s Scoop and colonial policies, we 

DIRECTOR’S COMMENTS
As one refl ects on the past year, it can be defi ned as a 
tumultuous year in PAGC’s Educational History. For 
instance, the Department of Indigenous Services Canada 
(DISC) completed their Education Transformation initiative 
promising more funding for communities wishing to change 
their governance and funding models. Consequently, each 
First Nations education entity were given opportunities 
to apply for Regional Education Agreements allowing 
independent First Nations and Education Authorities to 
assume their own second-level services. 

Essentially, LLRIB, Little Red and PBCN will now take over 
their own professional development services beginning 
April 1st, 2019. Education Service Agreements have 
been developed and approved by Chiefs on March 7th 
to establish a Fee for Service, which PBCN has agreed 
to implement until June 30th, while LLRIB and Little Red 
are developing their own. Remaining First Nations of the 
PAGC, such as the Athabasca, Eastern, Southern Sectors 
and one Woodland- Montreal Lake, will continue accessing 
second level services from PAGC.

Looking across the landscape, some First Nations 
Tribal Council offi  ces have closed and no longer provide 
education services for their communities. For instance, 
Agency Chiefs Tribal Council’s education department 
shut down, laying off  over twenty-three professional 
staff  on March 31st. Therefore, PAGC is appreciative for 
our education leaders who see the validity in providing 
educational and political advocacy support for our First 
Nations. Moving forward, I believe that these “near death” 
experiences are good for organizations because it allows 
for the re-confi guration of professional services to better 
meet the needs of our communities. 

In closing, the PAGC admin team will be meeting with key 
decision makers to co-construct a better and more effi  cient 
education service for the students. We also look forward 
to co-constructing a Treaty Based Funding Formula that 
meets the specifi c needs of our schools that includes 
Pre-K, K-12, Adult Education and PSE funding. The data 
collected will be instrumental for our Chiefs to go to Ottawa 

EDUCAT IONEDUCAT ION
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must use elders to reframe our way of thinking, our way of 
thinking that made our forefathers resilient to oppression. 
Recently, we have done a lot of work with elders collecting 
Cree/Dakota/Dene words, cultural concepts and songs. 
This phenomenal work by our consultants and elders is 
for teaching instruction and soon this curriculum will be 
loaded on the PAGC Portal. 

As we evolve with our communities in the Federal 
Government’s framework of transformation, whether our 
communities remain a separate entity or develop their own 
authorities, we still off er our instructional support.  After all, 
we are looking at the whole child, and we are obligated to 
give them opportunity for a good life. 

LITERACY
The Literacy specialist has been providing supports 
regarding CAFÉ Menu, Daily 5, Reading and Writing 
Strategies, four scale rubrics, Fountas and Pinnell, 
Diagnostic Reading Assessment, Diff erentiation and 
levelled reading groups. Staff  workshops are being 
developed on the aforementioned for school level delivery.  
Two workshops have been provided in the 2018-2019 
school year: High School Tech (January), Middle Years 
(January).  Plans for the 2019-2020 school year include 

similar activities along with working with school Literacy 
Catalysts, analyzing data to improve instruction and aid in 
school improvement planning. 

NUMERACY
2018-19 school year was both demanding and rewarding. 
Schools have been supported with the math assessment 
initiative (BCM), as well as, curriculum-based resources 
and materials. Pilot projects for Edmentum educational 
platform produced favourable results and are planned 
for the next school year. A renewed curriculum-based 
database of resources for K – 9 Math has been developed 
and shared with teachers. Focus group workshop for Math 
was organized and delivered to teachers.  Plans for the 
2019-2020 school year were developed in cooperation 
with School Administration and Numeracy Catalysts 
based on year’s data examination.

PERFORMANCE MEASUREMENT
All PAGC Schools receive DADAVAN support through our 
“help desk” (emails and phone calls). School administration 
and teachers are assisted on a number features on the 
system such as admin features, student registration and 
transfers, teacher planner, report cards and teacher mark 
books. The system has the Saskatchewan Curriculum 
Outcomes that enable classroom teachers to plan/adjust 
their daily lesson, unit, and long range plans in advance. 
Publications of the “Raven” continues, four times per 
year and plans are in place for the annual Fall DADAVAN 
workshop 2019/2020 where all PAGC school’s DADAVAN 
techs come together to take training on how to utilize the 
Student Information System.

NUMERACY WORKSHOP



EDUCATIONAL TECHNOLOGY
The purpose of Educational Technology is to promote 
technology integration into planning for teaching, learning, 
and engagement. By providing educational technology, 
students in our schools will acquire the skills and 
knowledge needed to succeed in the 21st century. Training 
is available through workshops (one-on-one, small or large 
group sessions) and/or classroom visits. 

For the 2018-2019 school year, services and supports for 
Educational Technology included: SMART Board training; 
Robotics/Coding in the classroom; iPads in the classroom; 
teacher and school support for Mathletics; Multimedia 
applications in the classroom; Teacher supports for 
computer-based software programs (ex. Excel), and 
assisting other consultants in the integration of technology 
into their programs. We will be having an EdTech Focus 
Group this coming school year in November.

TEACHER SERVICES
The highlight this year is the training teacher services 
specialists received to support teacher professional 
growth and development in curriculum and instruction. 
Teacher Services implemented the Charlotte Danielson 
framework for the observation of teaching practice.  
School administrators and classroom teachers explored 
components and elements of instructional planning, 
professional responsibilities and classroom environment 
domains in teaching and learning. This observation tool 
informs teaching practice and facilitates instructional 
decision making to better support outcome attainment and 
improve the quality of educational program planning.

SASKATCHEWAN PROFESSIONAL 
TEACHERS REGULATORY BOARD (SPTRB /
PAGC LIAISON) 

For the 2018-2019 school year, SPTRB remained 
collaborative with the approved program supervisor role 
and PAGC Education.  Keeping in mind, the SPTRB and 
the Ministry of Education are separate entities the goal 
is to ensure all PAGC teachers are certifi ed. To assist in 
programming and to avoid delays in high school course 
approvals, it was imperative certifi cation processes and 
ministry requested documentation be submitted and 
prioritized.  Further, teacher services support teacher 
recruitment by encouraging school administrators to send 
advertisements to PAGC education. Advertisements added 
to online portals ensure that quality teachers are applying 
and hence support teacher recruitment and retention.  
These supports move forward applications for high school 
programming and student tracking applications thereby 
mitigating ‘on hold’ and/or late submissions. 

MINISTRY LIAISON AND SPTRB:  HIGH 
SCHOOL PROTOCOL/STUDENT 
TRACKING

High school programming and student tracking applications 
are due the end of September of each school year.   
These applications have to be complete and emailed to 
the approved program supervisors.  For some schools, 
applications were late, or delayed due to uncertifi ed (SK) 
high school teachers and/or delays in secondary course 
protocol submission.  To avoid further delays, check course 
codes, expiry dates for locally developed/modifi ed courses 
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on-line (Blackboard) course codes for Levels 10-20-30 
and certifi ed teachers. Administrators are provided these 
links to help with administrative protocols: publications.
gov.sk.ca and www.edonline.sk.ca/webapps

Teacher Services’ support for teacher accreditation 
continues as we encourage high school teacher 
accreditation, training and certifi cation in specialized 
courses. Courses such as locally developed land-based 
education, leadership modules and mental health programs 
are encouraged training but currently not requirements.  
As well, teacher services dialogue with First Nations and 
the Ministry on credit allocations, duel credit issues; etc. to 
ensure graduates have the required credits to proceed in 
their fi elds of interest.  

In partnership, Teacher Services Specialists continue to 
work toward enhancing professional teacher growth utilizing 
tools that respect the implementation of methodologies 
and First Nations practices while focused on student 
engagement and achievement.  In addition, we work with 
PAGC partners in education to support ongoing eff orts to 
engage and transform an education worthy of language 
and culture. We want to thank PAGC First Nation Elders, 
school administrators, teaching staff , para-professionals 
and students for the work they do in schools. 

kinana’skomitina’wa’w.

EARLY YEARS LITERACY
Early literacy is key in preparing children to succeed in 
school. Research shows there is a correlation between 
a strong early literacy component and later academic 
achievement. The more limited a child’s experiences with 
language and literacy, the more likely he or she will have 
diffi  culty learning to read.

PAGC Early Literacy supports Pre-K to Gr.3 teachers in 
providing children with these necessary experiences.

This 2018-2019 school year, Early Literacy Specialists 
have provided training, support, and resources in the 
following:

FOCUS GROUPS

a variety of topics were presented including reading 
strategies & activities, local literacy resources (PNLS, 
PALN, local author), social-emotional learning, oral 
storytelling with an Elder, training for Learning A-Z online 
reading program (RAZ Kids), phonological awareness 
session, balanced literacy programming.

 ■ October 17-19, 2018 (K-3)

 ■ January 16-18, 2019 (K-3)
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ASSESSMENT

Assessment data is used to identify student so that 
teachers can plan instruction to meet each student’s 
individual learning needs.

 ■ Early Years Evaluation (EYE): Coordinator for EYE 
provides set-up, training & materials, ongoing support, 
reports.  We also assist schools in interpreting the 
EYE data. 

 ■ Reading Record Benchmark Assessment: training & 
materials, ongoing support, school reports, assistance 
in using the data for instructional planning.

IN-SCHOOL TRAINING/MENTORING

 ■ Assisting reading catalysts with planning

 ■ Guided reading room set-up

 ■ Daily 5

 ■ Guided reading instruction

 ■ Phonological awareness screening

 ■ Balanced literacy programming

 ■ Meeting one-on-one with teachers to support their 
individual requests.

 ■ Classroom environment

NEW PATHS FOR EDUCATION
The role of the New Paths consultant has been to oversee 
all aspects of the New Paths for Education program. 
This entailed proposal writing, ensuring fi nal reports 
are completed by the deadlines, dispersing funds, and 
collaborating with First Nations about their projects.

The New Paths for Education program provided funding for 
9 PAGC activities that provided services to PAGC schools.   
Another 27 activities were developed and completed by 
individual schools based upon their needs.

The New Paths for Education was a very worthy program 
that provided communities with educational workshops, 
resource people, and equipment for their schools. This 
program sunsetted on March 31, 2019.

REGIONAL MANAGING 
ORGANIZATION
Since 2006, PAGC has operated the RMO, which 
essentially operated as the special education department 
in PAGC Education.  Eff ective, April 1, 2019, the RMO 
has been discontinued and now functions as the Student 
Supports Services for the member schools of PAGC. This 
move is a result of Education Transformation, which has 
redirected funding directly to the First Nations.  PAGC no 
longer manages the special education dollars that were 
previously fl owed through to schools. 

However, services will continue to include a variety 
of professional support services to the schools such 
as Educational Psychologists, Speech and language 
services, Occupational Therapists, mental health 
therapists, physiotherapists, an audiologist, behavioral 
interventionists, vision consultants, hearing consultants 
and classroom consultants. Student Support Services also 
serves as the primary source of professional development 
opportunities for schools and their staff .

STUDENT SERVICES

Services to students will include the following deliverables: 

 ■ Supporting First Nations and federal schools with the 
design and implementation of S.E.P’s and services.
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 ■ Professional development and other instructional 
support including information and self-teaching 
materials for teachers, para-professionals and parents.

 ■ Holding special education focus groups on a regular 
basis.

 ■ Conduct research to adapt or develop approaches 
to special education that are culturally appropriate to 
First Nations.

 ■ Hiring or contracting for professional and consultative 
services such as education psychologists, speech and 
language therapists and itinerant classroom support 
staff .

 ■ Developing relevant teaching materials, programs and 
equipment.

 ■ Supporting improved coordination with other 
community programs such as Early Childhood 
Development, Head Start, Childcare, and Fetal Alcohol 
Spectrum Disorder programs.

 ■ Liaising with provincial education authorities entering 
into agreements and ensuring appropriate payments 
for special education services.

 ■ Establishing and developing protocols with other 
community agencies (i.e. CFS, Social Assistance).

 ■ Community awareness programs.

TREATY EDUCATION
During the 2018-19 school year I have had the opportunity 
to present, teach and provide in-service in respect to 
the Treaty Education Curriculum initiative within the 
organization. It is positive that a number of the schools 
within PAGC are aware of the curriculum and continue 
to create in-school initiatives with this curriculum to be 
delivered in their respective schools. However, there are 
also a good number of schools that need to begin the 
process.  The Treaty Education Curriculum is mandatory 
to teach as part of the Saskatchewan Education Social 
Studies Curriculum.  The critical piece of this curriculum 
truly refl ects the identity of the First Nations people of 
Saskatchewan and the relationship it has with Canada and 
the Treaties. A lot of our young student population will lack 
a lot of knowledge of self-identity, culture, treaty history, 
and treaty relationship as it exists today. 
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TREATY EDUCATION - CONTINUED
This curriculum is especially critical to teach with our 
young First Nations population they will truly have a 
better understanding of where they stand in society by 
understanding why they are treaty.

Over all it is has been another fast paced year and continue 
to be blessed to have the opportunity to help our First 
Nations youth at any capacity. It is my hope that each First 
Nations child can reach their full potential in exercising 
their Treaty Right to Education.  

“Culture is a part of self-identity and when we learn who 
we are, we can learn confi dence.”  

DENE LANGUAGE AND CULTURE
The Dene language and culture continues working with 
the elders of the three Dene communities. We rely heavily 
on the knowledge and expertise of the elders. The stages 
of developing a language application requires enormous 
work and is time consuming. Once completed, we will 
have close to 5000 Dene wordlist combined.  We are 
excited about the amount of words that derived from each 
community. This will be an excellent resource to use for 
the Dene language programme. 

EARLY YEARS TEACHER SPECIALIST
 I have had the opportunity to travel to several of our PAGC 
communities to provide support to our teachers on planning 
year plans, unit plans, lesson plans etc. I have also worked 
with other PAGC staff  on Focus Group workshops. 

The Early Years Specialist has been providing support 
to teachers within our PAGC schools. The main areas of 
support provided are:

 ■ Day Planning

 ■ Lesson planning

 ■ Unit Planning

 ■ Assessment Strategies

 ■ Reporting

 ■ Up to date pedagogy/ teaching developments

 ■ Adaptive Dimension strategies

 ■ First Nations Perspectives

 ■ Year Planning                                              
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LANGUAGE & CULTURE
We continue to promote ideas and practical processes 
that protect, promote, enhance and create ways to assist 
with First Nations Language and Culture Programming 
within our First Nations Schools. We owe gratitude to our 
local First Nations Language experts for their expertise, 
promotion, and requests for documentation of their 
language and cultural practises.

We held two First Nations Language Teachers Workshops 
one last Fall 2018 that focused on “Total Physical Response 
Training & Teaching Method” and another one the past 
March 2019, that addressed strategies/models by Dr. 
Greymorning’s “Accelerated Second Language Learning 
Method” using pictures. Language teachers went home 
with puppets, and binders for use in their classrooms.  

The following projects are completed with many thanks to 
our Information Technology Personnel, Mike Wells, Don 
Dore & Ankush Goyal:

 ■ Cumberland House Cree Nation is now in the app 
store and being programmed into the PAGC Portal

 ■ Montreal Lake Cree Nation App in almost completed 
and plans will proceed with Plains Cree App

 ■ Kistapiskow is also completed

 ■ Red Earth Cree Nation

 ■ Little Red River School

We had First Nations Culture Teachers and other experts 
assist us in the development of Curriculum Guides for 
teaching Elementary and High School Level Culture [1-9 
Culture, plus Culture 10, 20, 30]. We are hopeful that we 
can complete the Scope & Sequence project with PBCN 
for Grades 1-9 with assistance from elders and teachers 
from the communities Southend, Kistapiskow and Pelican 
Narrows. 

Otto Fietz completed the Scope & Sequence Projects 
with Nihithow Awasis School (1444 words) and Sally Ross 
School (1487 words). The Dene sector/group are still in the 
process of completing their Scope and Sequence Charts 
for their language groups through collection of pictures 
and audio recordings, performed by Florence St. Pierre 
in the communities of Black Lake, Hatchet Lake and Fond 
du Lac.
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