
 

 

THE RAVEN PAGC EDUCATION                                   SPRING 2017 

INSIDE THIS  

ISSUE 

Director’s Comments………...………....1-3 

Literacy…………………………..………..3 

Resources Specialist……………………....4 

Early Years Literacy…………….………...5 

Early Years Teacher Mentor……………...6 

Educational Technology………...….……..7 

Student Retention……………..…….…….8 

Teacher Services………………..………..19 

Treaty Education…………………..…….10 

Language & Culture………………..........11 

Special Education…………………..........12 

Performance Measurement………............13 

Playground Safety Tips………………….14 

PAGC  

EDUCATION  

The Raven Newsletter 

March 2017 Issue  Photo by Nancy Lafleur 

Bernard Constant Community School 

The students of  Bernard Constant School 

enjoyed the Emoji photo booth  

Lots of  books were given away.  

 



 

 

THE RAVEN PAGC EDUCATION                                   SPRING 2017 

DIRECTOR’S  

  COMMENTS  

 

Edward Mirasty  

Director of Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

Community Engagement  

The Prince Albert Grand Council, 

PBCN and LLRIB have begun the Ed-

ucation Transformation Initiative by 

implementing Community Consulta-

tion from January until March 31st, 

2017. Each First Nations should be 

completing their dialogue between 

parents, elders, students and teachers 

to determine “what are your priorities 

in education?”  

 

The three PAGC applicants had re-

ceived monies starting in December to 

initiate community-hall type meetings 

with the various stakeholders on what 

issues/concerns they may have in re-

gards to K-12 and Post-Secondary Ed-

ucation. This engagement process has 

the capacity to define how First Na-

tions communities want their schools 

to be run for the next twenty-five 

years. INAC has proposed as part of 

the engagement process the option to 

have each First Nations consider mov-

ing towards becoming their own Edu-

cation Authority (EA), joining with 

the Province or re-aligning existing 

second-level services.    

 

Requirements 

The requirements for Education 

Authorities according to Regina’s last 

few correspondence is First Nations 

must have a minimum of 1,000 stu-

dents and be partnered with at least 

three other First Nations bands. Once 

these qualifications are met, the First 

Nations community will apply for the 

Structured Readiness proposal and 

determine their governance structure. 

If successful, the new Education Au-

thority would have their own separate 

funding agreement apart from the cur-

rent Chief and Council and would 

handle their own funds, develop their 

own policies and establish their own 

governance structures.  

 

There will be some challenges in 

becoming an Education Authority if 

the First Nations decides to move 

away from the PAGC. For instance, 

the new EA would have to hire and/or 

develop their own second-level ser-

vices, which would include recruiting 

their own Education Psychologists, 

Speech Pathologists, Teacher Ser-

vices, etc. Many of these specialists 

are currently contracted through the 

PAGC who don’t all live in Prince 

Albert, but may commute from their 

own homes in Saskatoon.  

 

Services 

The PAGC Special Education De-

partment (RMO) is currently able to 

maintain economies of scale through 

established relationships with many 

hard to recruit assessment profession-

als like educational psychologists, 

speech and language pathologists and 

occupational therapists. Typically, 

assessments are required to ensure 

that students with cognitive and be-

havior needs are able to qualify for 

funding. This funding allows schools 

to hire teacher assistants, obtain spe-

cial education resources and provide 

training. 

 

Another challenge for Education 

Authorities to consider is where will 

they obtain their teacher services? If a 

new entity were to contract their own 

second-level services from a provin-

cial school board (i.e.- IT personnel, 

teacher services, accrediting second-

ary courses, etc), they would have to 

pay a minimum of $750/day per con-

sultant. PAGC Education currently 

provides workshops, in-services, IT 

support, teacher evaluations and other 

services at minimal costs for each 

community. Teacher Services is cur-

rently funded under the communities’ 

nominal roll which takes 2.5% from 

each school (minus La Ronge). 

 

Furthermore, PAGC education staff 

better understand the schools, teachers 

and administrators that put provincial 

school boards at a disadvantage.  

Since PAGC education has been 

around for almost 37 years, we pos-

sess the corporate and educational his-

tory of our schools. This working rela-

tionship evolved around years of dis-

cussions amongst the Directors/

Coordinators table since the mid-

1970’s.  

 

As First Nations have their Com-

munity Dialogue discussions regard-

ing the INAC initiative, the option to 

move away from the PAGC and be-

come their own Education Authority 

is an option. Starting April 1st, the 

Nation-to-Nation dialogue will begin 

between the federal government, 

chiefs and education leaders.  The 

Community Dialogue Reports from 

each community will guide further 

discussions on Local Control of First 

Nations Education. Consequently, it 

will be important for all community 

members to have their voices heard in 

these community consultations  
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Con’t... 

that are set to end on March 31st. 

 

PAGC Education 

Although PAGC Education will 

continue to support each First Na-

tions’ decision, it must be reminded to 

all PAGC members that resources, 

professional development and teacher 

services that our department currently 

provides, is unparalleled to any school 

division across the province. If EA’s 

decide to recruit and hire their own 

staffing to run their own Education 

Authorities, it will be a costly venture 

worthy of serious consideration.  

 

In closing, there has never been a 

more crucial time in our PAGC histo-

ry to set the educational discourse for 

our students. Developing and embrac-

ing what we currently have at the 

PAGC education level while main-

taining local control of First Nations 

Education is also an option. If we are 

to maintain and build upon a second-

level service that took years to devel-

op, then that also needs to be said at 

these discussion tables. The Treaty 

Right to Education has always been 

and will continue to be the driving 

force for PAGC and it’s second-level 

services department. 

 

How Do First Nation Schools  

Receive Funding? 

 

At the Assembly of First Nations 

Director’s Forum held on March 1st 

and 2nd in Calgary, it was expressed 

by the participants that communities 

don’t fully understand the way 

schools receive their funding. This 

was problematic since many of our 

First Nations have begun dialogue on 

Transformation Education initiatives 

and wanted to know more about the 

funding of schools. Therefore, the fol-

lowing will explain the three ways 

First Nations schools typically receive 

their funding that include Nominal 

Roll, Special Education and Proposal-

Driven Funding. 

 

Nominal Roll 

This method of accessing funds are 

the most important source of school 

revenue since the nominal roll makes 

85% of the overall education funding. 

When students come into school, at-

tendance is recorded on the teacher’s 

registers and that number is calculated 

on a per student (or full time equiva-

lent) basis. Indigenous and Northern 

Affairs (INAC) count the nominal roll 

every fall to determine how many stu-

dents attend in September and Octo-

ber. Kindergarten students are calcu-

lated in a 0.5 FTE (Kindergarten is 

half-time) and grades 1-12 students = 

1 FTE. Consequently, if 300 FTE’s 

are the total registered students attend-

ing, then INAC’s funding formula is 

applied and designate $10,000 per 

FTE x 300 students=$3,000,000 for 

the school budget. The nominal roll 

funding is used to pay for teachers, 

administration, transportation and op-

eration and maintenance. 

 

It is crucial for teachers and parents 

to follow-up on students who miss 

school because Indigenous Northern 

Affairs Canada may cut them from 

nominal roll if attendance is an issue. 

That shortfall can make the difference 

between hiring extra teachers, opening 

a carpentry class and/or running extra-

curricular programs.  If parents and 

guardians called the school to let 

teachers know their child is sick or at 

the trap-line, then it can be recorded 

as an excused absenteeism. Conse-

quently, if students miss more than 

50% of the months of September and 

October, then students are removed 

from the nominal roll-even if they re-

turn after Christmas.  

For most schools within the Prince 

Albert Grand Council, 2.5% of their 

nominal roll pays for second-level ser-

vices. This service provided by the 

PAGC office provides teacher ser-

vices, teacher/principal evaluations, 

curriculum support and facilitate In-

formation Technology services to the 

schools. With the exception of La-

Ronge Indian Band, all other PAGC 

communities contribute the 2.5% tui-

tion for these essential services.   

 

Special Education 

The Prince Albert Grand Council 

has established the Regional Manage-

ment Organization (RMO) which 

manages the funding allocations for 

Special Education services. In order to 

receive funding for students with spe-

cial needs (i.e.-cognitive/behavior), 

schools need to qualify their students 

through assessments from licensed 

educational psychologists and other 

certified professionals. Students may 

qualify for either level 1($20,500) or 

level 2 ($31,000) funding for each 

designated student. Cognitive and be-

havioral assessments must be com-

pleted once every three years to main-

tain funding at the school. Those 

school directed resources pay for spe-

cial education teachers, teacher assis-

tants, special education equipment and 

services.  

 

To assist with service delivery, 

RMO staff do provide a broad range 

of special education services to our 

schools through the tribal council’s 

Regional Management Organization 

(RMO) program. Indirect Services 

resources also is allocated to PAGC to 

employ nine staff members who go 

into the communities to help with 

Special Education services, certifica-

tion, evaluation and present programs 

to schools. 
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Proposal-Driven Funding  

The PAGC Directors/Coordinators 

submit annual INAC proposals that 

are called First Nations School Suc-

cess Plan and New Paths. Since the 

new funding investments have gone 

up, the vast majority of the proposal-

driven funding go to schools for liter-

acy, numeracy and student retention 

initiatives. The PAGC education of-

fice utilize proposal-driven funding 

for professional development, re-

source materials and curriculum sup-

port to all of the schools. 

 

Both proposal-driven funding pro-

grams allow teachers, administrators 

and students to obtain more support at 

the local level. Every March, the Di-

rectors/Coordinators meet to revise 

and /or modify the FNSSP and New 

Paths proposals based on the test re-

sults administered at the school-level. 

The data collected provides insight 

into weaknesses of students and ad-

justments are made as a team to en-

sure the schools’ needs are met.  

 

Conclusion 

All three levels of funding allow for 

schools to work together to ensure 

students will graduate with the skills, 

language and cultural understanding 

to succeed in education. The PAGC 

and it’s member First Nations have 

been working as a team since the de-

partment was formed in the mid-

1970’s. The Directors/coordinators 

have been instrumental in developing 

a strategic approach to school success 

and to ensure the Treaty Right to Edu-

cation is protected and maintained. At 

the end of the day, PAGC Education 

does not keep any funding, but en-

sures the resources return to commu-

nities through materials, school sup-

port and teacher training, etc. 

 

 

 

 

 

 

 

 

 

 

Vince Brittain 

LITERACY SPECIALIST 

 

Tansi! 

 
My name is Vince Brittain and I 

have recently started with First Na-

tions Student Success  Program De-

partment as the Literacy Specialist. I 

have been in the educational field for 

the past twenty years. I started my ca-

reer as an educational associate at 

James Smith Cree Nation where I am 

a band member and a fellow graduate 

of Bernard Constant Community 

School. After three years of being an 

educational associate, I pursued a de-

gree in education and convocated 

from the Saskatchewan Indian Feder-

ated College through the U of R. My 

first teaching job was with Regina 

Public School Division #4 where I 

was placed in Albert School in a 

grade 6/7 class.  

 

The following year I moved my 

young family back home. where I 

have worked  with Saskatchewan 

Rivers Public School Division #119 

for the past 15 years. Over these 

years, I have taught grade6/7. The 

past two years I was a Dream Catcher 

Coach for my previous school. In this 

role as  a Literacy Coach I learned 

about  data walls, Diagnostic Reading 

Assessment k-8 reading kits, Early 

Literature Screens, Skopus for overall 

school data , long and short term read-

ing goals for every student in the 

school, Professional Learning  

 

Communities and teacher collabora-

tion. During this time, I pursued  a 

Masters Degree in Curriculum In-

struction from the U of S where I real-

ized I will always be “A Life Long 

Learner”. I am very excited to work, 

empower and build capacity with 

schools and teachers in this new jour-

ney!. 
 

 

 



 

 

THE RAVEN PAGC EDUCATION                                   SPRING 2017 

 

 

 

 

 

 

 

By Lori Gay  
Resource Specialist  

 

On Monday, January 30, 2017,  

Bernard Constant Community School 

opened its doors for a Family Literacy 

Evening.  Participants enjoyed Crafts, Games, Books, Snacks and FUN!!  Lori Gay from PAGC Ed-

ucation worked with Jerold Gliege from JerBear Books to provide donations of supplies and givea-

ways for this event.  Marcelynn Constant, School Librarian, took care of organizing and advertising 

the event with Vernon Greyeyes, Principal. 
 

Resource 

Specialist  

Hildie Constant and 

her daughter Jacia 

enjoyed spending 

time together play-

ing games. 

The Emoji photo booth was very popular! People of all ages enjoyed 

the crafts. 
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Research has shown us that 

children at risk for reading failure 

can be identified as early as 3 years 

old. Fortunately, most reading diffi-

culties can be prevented with early 

identification, excellent classroom 

instruction, and appropriate inter-

vention. This is the premise on 

which the Early Years Evaluation 

(EYE) was created. 

 

The EYE is used across the prov-

ince and provides a leading indicator 

of children’s development. It is in-

tended for children age 3 to 6 years 

as they prepare for and make the 

transition to school. The EYE as-

sesses skills related to readiness to 

learn with emphasis on reading read-

iness. This developmental data helps 

teachers organize their instruction, 

increase learning time, and monitor  

 

 

 

 

 

 

 

 

 

each child’s progress. The evalua-

tion also informs parents about their 

child’s progress. 

The EYE is most often used as 

part of a transition-to-school pro-

gram, and consists of two comple-

mentary components: the EYE 

Teacher Assessment (EYE-TA); 

and, the EYE Direct Assessment 

(EYE-DA). 

 

The EYE-DA is an individually 

administered direct assessment of 

pre-kindergarten children ages  3 to 

5 years. The EYE-DA takes about 

30-45 minutes per child and assesses 

four key areas of early childhood 

development: Awareness of Self & 

Environment, Cognitive Skills, Lan-

guage & Communication, and Gross 

& Fine Motor Skills. 

 

The EYE-TA is a checklist that 

kindergarten teachers can use to 

assesses the same 4 domains of ear-

ly learning as the EYE-DA, as well 

as a 5th domain: Social Skills and 

Approaches to Learning. 

 

The information is imperative. 

Experts tell us, “90% of all brain de-

velopment occurs by age five. If we 

don’t intervene in the early years, 

our children risk falling behind by 

the time they start kindergarten”.—

R. Ehrlish  

 

PAGC plans to roll out implemen-

tation of the Early Years Evaluation 

for the 2017-2018 school year. 

Please look for professional develop-

ment opportunities available this fall 

in the next edition of the Raven.  

EARLY LITERACY  
MARCH 2017 

BY: JENNY HULAK PAGC EARLY LITERACY SPECIALIST   

Early Assessment for  

Student success 

For more information: www.earlyyearsevaluation.com 

http://www.earlyyearsevaluation.com
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The Seven Learn-

ing Styles 
 Visual (spatial):You prefer using 

pictures,  
      images, and spatial understanding. 

 Aural (auditory-musical): You 
prefer using sound and music. 

 Verbal (linguistic):You prefer us-
ing words, both in speech and 
writing. 

 Logical (mathematical): You pre-
fer using logic, reasoning and sys-
tems. 

 Social (interpersonal): You prefer 
to learn in groups or with other 
people. 

 Solitary (intrapersonal): You pre-
fer to work alone and use self-
study. 

 Physical (kinesthetic): You prefer 
using your body, hands and sense 
of touch. 

 

What are the different  
types of learning? 

 
To understand how to move 

from passive to active learning, 

it is important to understand 
the different types of learn-
ers. There are four primary 

learning styles: visual, audito-
ry, read-write, and kinesthetic. 

People learn using a variety of 
these methods, but one meth-
od is usually predominant. 

 

What is meant by the 
term learning style? 

 

Learning style is an individu-
al's unique approach to learn-

ing based on strengths, weak-
nesses, and preferences. 
https://www.learning-styles-

online.com/overview/ 

 
Why Is Learning Style So 

Important? 
 

“Most people have a preferred 

way to learn. Some learn best 
by listening, some have to ob-
serve every step, while others 

have to do it to learn it. The 
fact is that individuals need all 

three modalities to truly com-
mit information to memory: 
visual, auditory, and kinesthet-

ic. While most are typically 
stronger in one area than an-

other, the trick is figuring out 
the preferred modality and 
capitalizing on strengths.  It’s 

important to remember that 
everyone learns differently. 
Sometimes, parents make the 

mistake of thinking that their 
child learns as they do, but 

this is often not the case. Many 
adults learn well by auditory 
means, but children frequently 

need visual and kinesthetic 

methods. Don’t be afraid to try 
novel approaches when assist-
ing your child!” by Ann Dolin, 

M.Ed. 

Early Years  

Teacher  

Mentor specialist  

By: Flora Dyck  

Early Years Teacher Specialist/ Mentor (FNSSP) 
fdyck@pagc.net/(306)953-7342 

Outstanding Sites for Download-

ing Lesson Plans  http://

thinkonline.smarttutor.com/10-

outstanding-sites-for-downloading

-lesson-plans/ 

Scholastic Teaching Resources 

and Student Activities   http://

www2.scholastic.com/browse/

home.jsp  

NCTM Illuminations   http://

illuminations.nctm.org/  

HotChalk’s Lesson Plans Page  

http://www.lessonplanspage.com/  

SqoolTech  http://sqooltools.com/

lessonplans.html 

Teach-nology  http://www.teach-

nology.com/teachers/lesson_plans/  

A to Z Teacher Stuff  http://

www.atozteacherstuff.com/

Lesson_Plans/ 

Teachers.net  http://teachers.net/

lessons/ 

EdHelper  http://

www.edhelper.com  

Lesson Planet  http://

www.lessonplanet.com/          

https://www.learning-styles-online.com/style/visual-spatial
https://www.learning-styles-online.com/style/aural-auditory-musical
https://www.learning-styles-online.com/style/verbal-linguistic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/style/physical-bodily-kinesthetic
https://www.learning-styles-online.com/overview/
https://www.learning-styles-online.com/overview/
mailto:fdyck@pagc.net
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Coming to a 
Classroom Near 
You:  

Robotics 
 

Robotics, like Sphero and Bee-

Bot, are an active way for our 

students to learn. Robotics 

moves students away from sit-

ting at the computer screen and 

into an active and hands-on en-

vironment. With robotics, stu-

dents learn 21st Century and 

STEM (Science, Technology, 

Engineering, and Mathematics) 

skills that will get them ready 

for their future. 

Bee-Bot 

The Bee-Bot is a small robot 

that can be utilized in the early 

years to introduce computer pro-

gramming through sequencing, 

estimation, and problem-solving. 

It has directional buttons on top 

of the robot where students can 

“code” instructions for the robot 

to perform. 

 

Sphero 

Sphero is an app-enabled ro-

bot ball with several features, 

including computer programs 

that the students build. The main 

features are: 

Rolling: Can roll at a given 

speed and heading for a given 

amount of time. 

Colours: Can light up in any 

colour. 

Bluetooth: Connects to de-

vices such an iPads, iPhones, 

and Android phones and tablets 

through wireless Bluetooth 

connections. 

Looking forward to bringing 

robotics into your learning envi-

ronment soon! If you have any 

questions, feel free to email me 

at gmckenzie@pagc.net 

BY: Grace McKenzie   

Education Technology Specialist 

“If we teach today’s stu-
dents as we taught yester-
day’s, we rob them of to-

morrow” 
~John Dewey 
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By: Nancy La fleur 
 

Recently, I was invited by the As-
sembly of First Nations to sit as a 
Keynote Panelist with the First Nation 
Directors of Education National Fo-
rum. The topic we spoke on was Cul-
tural Identity and Well-being.  The 
panelists included Dr. Leroy Little 
Bear, an AFN youth representative, 
Chief Dr. Wilton Littlechild, and my-
self.  As honored as I was with the 
opportunity to speak on this topic, I 
was also saddened with the reality of 
how much Indigenous people have 
lost, and the crisis our youth are in 
because many have yet to reconnect to 
their identity.  

 
 I think about the dreams our chil-

dren have growing up, the dreams and 
hopes they have for a better life. Their 
minds go to places where they be-
come who they aspire to be. They talk 
with their friends and together they 
plan to travel to places in the world 
they only see on the Internet. They 
make plans to become roommates for 
that time when they have to leave 
their homes for school. Some will im-
agine themselves having money to 
help their families, or returning to 
their home communities to be helpers 
through the careers they choose. Some 
imagine buying new snowmobiles, 
boats or quads; all items that will help 
them reconnect back to the land that 
calls their names.  

None dream to drop out, or to be 
robbed of their culture and their lan-
guage, but it happens and we all 
somehow play a role in this, whether 
we advocate for change or whether we 
slow the process with beliefs, values, 
and practices that do not match the 
cultural backgrounds of our children.  

We invite these children into school 
systems, and with all good intentions, 
we hope we are doing the right things 
that ensure that their dreams do come 
true, but we are not always successful. 
What happens?  

 
Our children like many of us, live 

in many complexities and are the in-
heritors of a history that has not pro-
vided equality or equal opportunity. 
We know the statistics, we know the 
numbers, but our question has to be 
where do we go from here. As Indige-
nous people, we have proven our re-
silience; we have shown our strength 
in the many great things that still exist 
in our communities like our cultures 
and our languages. As indigenous 
people, we come from richness. We 
are rich in knowledge systems, we are 
rich in ceremony, and we are rich in 
how our language allows us to think. 
So, what is the problem?  

 
Through a long awaited and painful 

process, the truth on Residential 
schools has been in conversation 
throughout Canada. The Truth and 
Reconciliation Commission (2015) 
came out with their recommendations, 
and Calls to Action. Some critical 
points that are included in the recom-
mendations are Developing culturally 
appropriate curricula, and a segment 
on Aboriginal spiritual beliefs and 
practices developed in collaboration 
with Aboriginal elders. These specif-
ic areas identify the need for student 

cultural identity to be inclusive in eve-
ry aspect of education. Where will we 
go from here?  

 
My goal as the Retention Specialist 

is to promote capacity building within 
our communities, I will work to sup-
port community and parental engage-
ment, and I will support ideas that will 
ensure that the dreams our children 
have do not dissipate, but can come 
into fruition. We must work together 
to strengthen our schools in ways that 
ensure our children are successful in 
whatever endeavors they may choose. 
I look forward to working for our stu-
dents. I know this job will challenge 
me,  but I will return to my job each 
day as my reminder to where I came 
from, and the struggles I had as a 
youth, as it is the youth that keep me 
grounded. 

 

Student  
Retention 
Specialist 
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Teachers 

Services 

Specialist  
By: Mary Sasakamoose & Shirley 
Waskewitch 
 

Tanisi  
It is always an honor to share our 

thoughts, materials/resources, stories 

and our pride in community.  This 

writing is no different in that the 

depth encompasses First Nations 

worldview. Yes, it is because we hold 

close the values and lessons held 

within the teachings; but it is also be-

cause in the telling of our stories, they 

bring us together in pursuit of 

knowledge. Through experience we 

are the gatherer and hence the cultural 

carrier or bearer of wisdom.  I want to 

share a story… 

Survival of First Nations people 

rests on the process of coming to 

know who we are as a people, as a 

Nation. This realization encompasses 

a spiritual base which many Indige-

nous authors (Cajete, 1994; Hampton, 

1988 ; Milne, 1995 ; Sioui, 1992) rec-

ognize as foremost in the develop-

ment of identity. Not only does spirit-

uality encompass identity, but also 

strengthens the sense of belonging 

that First Nation individuals desper-

ately need in developing the total per-

son. Maria Campbell's (1992) story 

comes to mind, she says, “those old 

lady teachings were stories about 

hunting properly; the way that you use 

rabbit skins; the way that you use par-

tridge and an example of that and I'm 

sure some of the native people here 

remember sitting with your grand-

mother after you'd been partridge 

hunting and there's a part in the neck 

that's full of seed and everything. I 

don't know what it's called in English, 

but they would teach us how to clean 

that out and blow it and we would 

have balloons and they would tell us 

stories while we were blowing these 

balloons up. We were also able to see 

what they were doing with the work 

that they did. (p. 171).   

When I was a child I recall many 

evenings similar to Campbell's de-

scription of "old lady teachings". In 

fact, I remember cleaning out the 

"seed bags", and blowing up the bal-

loons myself. We would also make 

rattles out of the seed bags. As a child, 

I would sit and listen to my mother 

and grandmothers. We called my 

grandmother "Kohkom," and my great 

grandmother, "Chu-Chapan". Another 

great-grandmother we called "blind 

Kohkom", because she was partially 

blind. I recall afternoon visits, where 

by the light of day, I would lead 

"blind Kohkom" through a meadow in 

search of sweetgrass. And "Chu-

Chapan," by the fire, showing me how 

to clean fish and fillet them. Chu-

Chapan also showed me how to clean 

fish guts and cook them over an open 

fire. The fish guts would sizzle and 

scrunch up into little worms for us to 

eat. They were sure tasty. All the 

while they would tell stories. Each 

one of these beautiful women played a 

significant role in my life. To me, 

they are all my mothers. And they 

treated me as their precious flower.  

The nourishment that my grand-

mothers provided sustained my hun-

ger to learn the traditions, but ulti-

mately, it was my mother who in-

stilled the bulk of my learning of First 

Nations lifeways. I know that each of 

you has a story. How wonderful it 

would be if teacher leaders continue 

to support students in writing their 

stories.  

See you soon. 
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PAGC  
TREATY  
EDUCATION  
 
By: Darrell McCallum  dmc-

callum@pagc.net  

Treaty Education Specialist  

 

The Office of the Treaty Commis-

sioner (often called the OTC), started 

in 1989 by the Federation of Sas-

katchewan Indians and the Govern-

ment of Canada. It was created to 

guide both parties through their dif-

fering view on Treaties, by giving 

recommendations for Treaty land en-

titlement and education. Treaties are 

basic building blocks of the relation-

ship between First Nations and the 

rest of Canada. By building on the 

relationship created by the Treaties, 

the parties involved hope to address 

the well-being of both parties, includ-

ing the entering into of arrangements 

whereby Treaty First Nations exer-

cise jurisdiction and governance over 

their lands and people. 

 

Treaties are the building blocks for 

the future of the relationship between 

First Nations and the rest of Canada. 

Treaties are beneficial to all people in 

Saskatchewan. All people in Sas-

katchewan are treaty people. 

 

The Prince Albert Grand Council 

provides workshops and professional 

development with the Treaty Educa-

tion Curriculum guides that are avail-

able through the Office of the Treaty 

Commissioner. In the 2016-17 school 

calendar; the OTC has provided cur-

riculum kits that has two sections. 

The curriculum used to be available 

as one guide however the new curric-

ulum guides are in two sections, one 

for elementary and one for secondary 

and are available at reception-

ist@otc.ca   

 

The 2016-17 school year will con-

tinue providing professional develop-

ment workshops for staff and stu-

dents. Please feel free to contact our 

office anytime if you wish to book 

Professional Development or work-

shop on Treaty Education.  

 

 
 
 
 
 
 

 
   By: Marguerite Allard  

     Cree Language Specialist  

 
Tansi 
 
I am Marguerite Allard, from the 

community of Cumberland House.  I 

spent 6 months as an Education Spe-

cialist travelling to various communi-

ties helping with Assessment for 

Learning.  Thank you FNNSP Spe-

cialists for all your work with the 

communities and allowing me to as-

sist you. 

I was happy there but I have a pas-

sion, love for my language, and see 

the need to preserve it for future gen-

erations.  Nihinowpigiskawin nitatos-

kan “Swampy Cree” there is a need 

to preserve the languages that the 

Creator gave us.  I am proud and 

humbled by the fact that I am getting 

to work in this capacity. There is an 

immediate requirement for us to be 

working on Scope and Sequence with 

communities and documenting and 

translating concepts of language from 

the elders’ viewpoint, keepers of the 

language, knowledge and old tradi-

tional ways, the names of the land-

forms, lakes, and rivers before the 

names changed to European names.   

 

The elders are advising that the 

older generation’s knowledge is los-

ing it significance and value as Eng-

lish language and technology takes 

over the world; all the more impera-

tive that we keep up with technology 

and make apps to teach our language. 

 

Looking forward to working with 

all the communities that we serve. I 

am thankful that I still hear my lan-

guage every day.  Egosi ninanasko-

mon tahtwa kakesikak nipigiskawin 

eh petaman.   

 

Cree  
Language  
Specialist  
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The last few months have been very 

busy. Our team is working on com-

pleting two app projects and two 

Scope and sequence projects.  

 

One of the app projects is to sup-

port the Plain’s Cree language pro-

gram at JSCN and SLFN. The word 

list and picture files have been com-

pleted. We have just started audio re-

cordings in Plain’s Cree in our own 

sound room. Yes, we have our own 

sound room that will be used for app 

recordings and for  collecting stories 

in Dene, Cree and Dakota! These Sto-

ries will be saved and put on to the 

PAGC Education website and teach-

ers can use them to support their First 

Nation Language programs!  As for  

 

the Swampy Cree app, we plan on 

having word lists and picture files 

completed in the next week. Once 

those two tasks are complete then we 

can begin to do the audio recordings. 

The Swampy app, once completed, 

will be used to support the CHCN 

Cree language program. 

 

The two scope and sequence pro-

jects are at two very different stages. 

The MLCN project is at its’ final 

meeting stage, where the Cree word 

lists will be reviewed and approved by 

the scope and sequence team. The 

Dene Language scope and sequence 

teams consists of four Dene language 

experts from BLDN and four dene 

Language experts from HLDN.  

 

This team is also supported by two 

teachers, one from each First Nation, 

and an administrative support person 

who records the categories and the 

word lists created under each of these 

categories. This Dene team will meet 

three times for  a week at a time to 

complete the Dene Language scope  

 

and sequence charts grades one to 

nine. The scope and sequence charts 

then will become the foundation for 

creating a Dene Language app. 

  

Funds will be set aside in the com-

ing fiscal year so that two apps can be 

created, one for MLCN and a Dene 

app that can be used by both BLDN 

and HLDN. 

  

 

Back row left to right; Nancy Paquette, John Throassie, George St. Pierre, Maryann Kkailther, Hector Kkailther, Rosalie Tsannie-Burseth 

(PAGC Education), Jessie Sylvestre (PAGC Education). 

Front row left to right; Marie Tsannie, Melanie St. Pierre, Dora Broussie, Mary Jane Kasyon, Annie Dantouzze. 

FIRST NATION’S  

LANGUAGE AND  

CULTURE REPORT 

MARCH 2017 
By: Otto Fietz  

Language & Culture Specialist  
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First Nation Success Program:  

Certificate in Youth Counselling 
Skills 

 

By: Deborah M. Seib 

Special Education Specialist  

 

This spring several PAGC school guidance counsellors 

completed the Certification in Youth Counselling Skills 

program. This Certification in Youth Counselling Skills 

program is part of the Safe and Caring Schools initiative, 

which consisted of five different workshops beginning in 

March of 2017.  

 

1. Counselling Skills: An Introduction & 
 Over view (3 days) 

2. Helping Children: Practical Tools for  En
 gaging and Supporting (2 days) 

3. Challenging Behavior in Youth: Strate gies 
 for Intervention (1 Day) 

4. Self-Injury Behavior in Youth: Issues  and 
 Strategies (2 Days) 

5. Walking Through Grief: Helping others 
 Deal  with Loss (2 days) 

 

The Crisis & Trauma Resource Institute Inc. (CTRI) 

led these workshops. CTRI is committed to helping com-

munities and organizations with issues of crisis and trau-

ma. CTRI is a leading provider of professional develop-

ment training throughout North America. The primary 

focus of the organization is to provide services that help 

individuals, schools and communities affected by or in-

volved in working with issues of crisis, violence and trau-

ma, (CTRI, 2014). 

This counselors group is a very committed and dedicat-

ed group of professionals working with youth daily. The 

Certificate in Youth Counselling Skills will provide sup-

port and guidance when working in the schools.  

 

 

 

 

 

PAGC EDUCATION:  

SCHOOL GUIDANCE COUNSELLORS 
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By: Maureen McKenzie 
Performance Measurement Specialist  
 

Why data  

Collection? 
To provide quality education, it is 

important for educators such as; 

school principals and classroom 

teachers to utilize data for decision 

making processes. Student data 

should be collected and analyzed to 

monitor their academic strengths and 

weakness, to do this educators need 

to use assessment tools effectively.  

The results gathered from data will 

allow teachers to make the necessary 

changes to their resources, approach-

es, and instructional practices to bet-

ter meet the needs of their students 

academic learning and performance. 

Skalski and Romero (2011) state 

“For effective school improvement to 

be achieved, principals must estab-

lish a culture for data, provide re-

sources and protocols for data to be 

collected and used successfully, and 

guide teachers to use data formative-

ly to inform and modify instruc-

tion” ( p.16).  The data gathered 

should be shared with parents and 

students to form a collaboration that 

would lead to finding an effective 

program to increase student learning.  

Ten Steps to  

Improving Use and 

Value of Data. 
1. Develop a culture that embraces 

data. 

2. Collect data that provides a com-

plete picture of the school’s cli-

mate for learning, including 

school variables that examine 

teacher-student and peer-peer 

relationships, student and family 

engagement, school safety, and 

how the physical environment 

supports learning.   

3. Collect data that determines the 

present performance level of eve-

ry student in the core curriculum 

and determine how students are 

performing in other areas that 

could affect their learning or 

school engagement. 

4. Collect student performance data 

that provides a complete picture 

of the whole child, including his 

or her academic, [participation] 

behavioral, social-emotional, and 

physical development.   

5. Convene professional learning 

communities or data dialogue 

teams to discuss and solve-

prolems of practices. 

6. Have the teams review relevant 

student performance data and de-

termine a course of action for 

solving problems that affect stu-

dent and school performance. 

7. Monitor student progress in re-

sponse to the implementation of 

interventions and programs ad-

dressing those problems. 

8. Evaluate intervention and pro-

gram effectiveness and refine in-

struction, interventions, and data 

collection procedures as needed. 

9. Engage all school staff members, 

students, and families in review-

ing and using data. 

10. Distribute student progress re-

ports on a regular basis (e.g. 

monthly or quarterly) to all stake-

holders to ensure continuity and 

ownership of student learning.  

 Skalski, A., & Romero, M. (2011). 

Data-based decision making. Princi-

pal leadership, 12-16.  

 

 

Performance 

Measurement 
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Thank You from all of us at 
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The Raven  

Newsletter  

Chief Joseph Custer Reserve # 201 
P.O. Box 2770 3601 5th Avenue East 
Prince Albert, Saskatchewan  
S6V 7M2 
Phone: (306) 953-7234 
Fax: (306) 922-3135 Photo by: Nancy Lafleur 

Geese symbolize 
the importance of 
respectful commu-
nication, and re-
spectful team work 
between communi-
ty members. When 
Geese fly in for-
mation they take turns with breaking the wind, 
no one goose harbours this responsibility 

alone, they work as a coordinated team.  

 

By Leah Dorion  

http://www.leahdorion.ca/symbolism.html 

 

Photo by: Nancy Lafleur 

 


